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Abstract: This article analyzes the Pentecostal charismatic pedagogy of Peter Hocken in the context 

of Christian Religious Education (CRE), focusing on the integration of the Holy Spirit's experience 

and a transformative learning approach. Through theological and pedagogical studies, this research 

examines how Hocken emphasizes the role of spiritual gifts, worship, and faith community as central 

elements in Christian Religious Education (CRE). Unlike the traditional cognitive-doctrinal model of 

Christian education, Hocken's approach offers a holistic experiential learning paradigm. This article 

also explores the challenges of its implementation, including criticism from a conservative theological 

perspective regarding the potential for subjectivity and the lack of emphasis on systematic doctrine. 

Furthermore, this research highlights the relevance of Hocken's pedagogy in the context of the global 

church, particularly in the Global South and Messianic Jewish communities, where charismatic 

dimensions and local cultures interact. The findings indicate that although this model provides a new 

dynamic for CRE, its success depends on the educators' ability to balance charismatic freedom with a 

measurable learning structure. This article concludes that Hocken's thinking not only enriches the 

discourse on Charismatic/Pentecostal education but also broadly challenges the church to rethink the 

approach to CRE in the contemporary era 

Keywords: Charismatic Pedagogy, Peter Hocken, Christian Religious Education, Holy Spirit, 

Experiential 

1. Introduction 

Christian religious education (CRE) has undergone various developments in line with 
the theological and pedagogical dynamics within the Christian world. One of the movements 
that has had a significant influence is the Pentecostal-Charismatic movement, which 
emphasizes direct experiences with the Holy Spirit, spiritual gifts, and a dynamic faith life. In 
this context, Peter Hocken emerges as one of the theologians and educators who made 
significant contributions through his unique pedagogical approach, which combines 
Pentecostal-Charismatic theology with Christian educational principles.(P. Hocken, 2010) 
Hocken's works not only discuss doctrine but also how a living faith can be shaped through 
a holistic educational process. 

Although the Pentecostal-Charismatic movement has been extensively studied from 
theological, sociological, and historical perspectives, research on its pedagogical dimensions 
is still relatively limited.(Adogame, 2010) Specifically, Peter Hocken's thoughts on Christian 
religious education have not been deeply explored, even though he offers a rich perspective 
on how faith education can integrate spiritual experiences, church community, and life 
transformation. Therefore, this research aims to fill that gap by analyzing Peter Hocken's 
Pentecostal-Charismatic pedagogy and its relevance to contemporary Christian education. 

A number of studies have been conducted on the Pentecostal-Charismatic movement 
and its influence in various aspects of Christian life. For example, the study by Donald E. 
Miller and Tetsunao Yamamori in Global Pentecostalism: The New Face of Christian Social 
Engagement examines how Pentecostal-Charismatic churches are involved in social and 
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educational services.(Miller & Yamamori, 2007) However, this research focuses more on the 
sociological aspects and less on the pedagogical dimensions specifically. 

On the other hand, Veli-Matti Kärkkäinen's work in Pentecostal Theology: A 
Theological and Ecumenical Introduction provides an in-depth analysis of Pentecostal 
theology, including ecclesiology and pneumatology, but does not specifically address the 
pedagogical implications of that thought.(Kärkkäinen, 2020) Similarly, research on Christian 
religious education, such as J Lee's  work in The Content of Religious Instruction, is more 
oriented towards general teaching methods without linking them to the Pentecostal-
Charismatic tradition.(Lee, 1986) 

Some researchers have attempted to connect the Pentecostal movement with education, 
such as Cheryl Bridges Johns' study in Pentecostal Formation: A Pedagogy Among the 
Oppressed, which explores how Pentecostal experiences shape spiritual identity.(Johns, 2010) 
However, this research is still general and does not focus on the thoughts of specific figures 
such as Peter Hocken. Thus, although there are some related studies, there has yet to be a 
comprehensive analysis specifically examining Peter Hocken's pedagogy in the context of 
Christian religious education. 

From the literature review above, several research gaps that need to be addressed are 
evident. First, the majority of research on Pentecostal-Charismatic movements tends to focus 
on theological, historical, or sociological aspects, while their educational dimension receives 
less attention. However, this movement has a distinctive approach to shaping faith, 
particularly through an emphasis on the experience of the Holy Spirit and a transformative 
community life. 

Second, although Peter Hocken is known as one of the influential Pentecostal-
Charismatic theologians, his thoughts on education have not been widely studied. Hocken is 
often discussed in the context of ecumenical or pneumatological studies, but his contributions 
to Christian pedagogy are still overlooked.(Creemers, 2015) However, his writings contain 
valuable insights on how faith education can become a medium for authentic spiritual growth. 
Third, previous research on CRE generally tends to be generic or focuses on mainstream 
church traditions (mainline Protestant or Catholic), thus paying less attention to the 
Pentecostal-Charismatic perspective. As a result, there is a need to integrate insights from this 
movement into the discourse of Christian religious education, particularly in the 
contemporary context where spiritual experience and practical relevance are becoming 
increasingly important. 

This research offers several significant novelties. First, this study is one of the initial 
efforts to systematically analyze the pedagogical thoughts of Peter Hocken, who has been 
more widely known as a theologian and historian of the Charismatic movement. By exploring 
his writings scattered across various articles and books, this research will reveal how Hocken 
views faith education as a process that is not only cognitive but also experiential and 
communal. 

Second, this research expands the discourse on Christian Religious Education (PAK) by 
incorporating the often-overlooked Pentecostal-Charismatic perspective in discussions of 
Christian pedagogy. Hocken's approach, which emphasizes the role of the Holy Spirit, 
spiritual gifts, and life transformation, provides an alternative to religious education models 
that are overly focused on doctrine or morality without a dynamic spiritual dimension. Third, 
this research is not only theoretical but also applicative. By analyzing the relevance of 
Hocken's thought for the current context of Christian education especially in facing the 
challenges of secularization, pluralism, and the need for contextual faith this study provides 
practical contributions for religious educators, church leaders, and PAK curriculum 
developers. 

The main objective of this research is to examine the Pentecostal-Charismatic pedagogy 
of Peter Hocken and its implications for Christian religious education. More specifically, this 
research aims to: (1) analyze the theological foundations of Hocken's pedagogy, (2) identify 
the key principles in his educational approach, and (3) evaluate its relevance for contemporary 
religious education practices. The significance of this research lies at three levels. First, 
academically, this research enriches the body of studies on Christian religious education with 
a new perspective from the Pentecostal-Charismatic tradition. Second, practically, the 
findings of this research can serve as a reference for Christian educators who wish to integrate 
spiritual and charismatic dimensions into their teaching. Third, ecumenically, this research 
can open a dialogue between the Pentecostal-Charismatic tradition and other Christian 
denominations in a joint effort to renew CRE. 
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2. Proposed Method 

This research employs a qualitative approach with textual analysis methods on the works 
of Peter Hocken, particularly those related to education and theology. Additionally, this study 
will utilize literature reviews to compare Hocken's thoughts with other figures in the fields of 
CRE and Pentecostal theology.(Hobe, 2024) A historical-theological approach will be used to 
understand the context of Hocken's thought development, while pedagogical analysis will be 
applied to evaluate its practical implications.(Sales, 2021) Thus, this research is expected to 
provide a deeper understanding of Peter Hocken's contributions to Christian religious 
education and to open up space for the development of a more holistic and dynamic 
pedagogy. 

3. Results and Discussion 

A. Charismatic Learning Theology in the Perspective of Peter Hocken 

Central to Hocken’s theological project is the conviction that the Holy Spirit is the primary 
agent of Christian formation.(P. D. Hocken, 2021) This pneumatological emphasis shapes his 
understanding of how learning occurs within the Christian community. Unlike educational 
paradigms that prioritize the transmission of doctrinal content or moral instruction, Hocken’s 
approach foregrounds the experiential dimension of faith. He draws extensively from biblical 
narratives that depict the Holy Spirit as teacher and guide, particularly Jesus’ promise in John 
14:26 that the Spirit will "teach you all things." For Hocken, this suggests that authentic 
Christian learning is not merely an intellectual exercise but a participatory encounter with the 
living God. The implications of this perspective are profound, as it redefines the roles of both 
teachers and learners. Educators are no longer viewed as sole authorities but as facilitators of 
a process in which the Spirit illuminates truth and empowers understanding. 

Hocken’s theology of learning is further distinguished by its communal orientation. The 
early Christian community described in Acts 2 serves as a paradigmatic example, where 
teaching and fellowship were inseparable from worship and shared life.(Hume, 2011) In this 
context, learning was not confined to formal instruction but occurred through the daily 
practices of the believing community. Hocken argues that contemporary Christian education 
must recover this holistic approach, where testimonies, prophetic utterances, and corporate 
prayer become integral to the learning process. This challenges the individualism prevalent in 
modern educational models, proposing instead that spiritual growth flourishes in the context 
of relational and liturgical practices. The charismatic dimension of this pedagogy lies in its 
affirmation that the Holy Spirit distributes gifts among believers for the common good, 
making every member a potential contributor to the community’s edification.(Anderson, 
2004) 

A distinctive feature of Hocken’s thought is his integration of spiritual gifts into the 
educational framework. Where traditional pedagogies might marginalize phenomena such as 
prophecy or tongues, Hocken sees them as vital to the church’s learning and 
discernment.(Matthaei & Howell, 2014) He cautions against an overly rationalistic approach 
to theology that neglects the Spirit’s spontaneous work, advocating instead for a balance 
between order and openness to divine initiative. This perspective resonates with Paul’s 
exhortation in 1 Corinthians 14 to pursue spiritual gifts for the building up of the church. For 
Hocken, the educational implications are clear: classrooms and congregations should be 
spaces where the Spirit’s gifts are acknowledged and exercised, not as disruptive forces but as 
means of divine instruction.(P. Hocken, 2010) 

The transformative potential of charismatic learning constitutes another hallmark of 
Hocken’s theology. He insists that the goal of Christian education is not merely the acquisition 
of knowledge but the renewal of minds and hearts. This aligns with the Pauline vision of 
transformation in Romans 12:2, where believers are called to discern God’s will through the 
renewal of their thinking.(Idowu, 2020) Hocken’s approach thus critiques forms of religious 
education that produce theological literacy without spiritual vitality. True learning, in his view, 
leads to a life marked by greater love for God and neighbor, active engagement in God’s 
mission, and a deepened capacity for discernment in a complex world.(Plantinga, 2002) 
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Hocken’s theology of charismatic learning carries significant implications for 
contemporary Christian education. It challenges the dichotomy between academic theology 
and lived spirituality, suggesting that the most robust theological education is one that 
embraces both intellectual rigor and spiritual encounter.(Hess, 2008) In practical terms, this 
might involve reimagining classroom dynamics to allow space for prayer, prophetic ministry, 
and testimonial sharing alongside traditional lectures and discussions. It also calls for a 
reevaluation of the role of worship in Christian learning, recognizing liturgy and sacraments 
as pedagogical acts where the Spirit instructs and forms believers. 

Moreover, Hocken’s ecumenical commitments enrich his educational vision. His 
engagement with Catholic, Protestant, and Orthodox traditions informs a pedagogy that 
transcends denominational boundaries, fostering a learning environment where diverse 
expressions of faith are valued.(Fowler & Musgrave, 2024) This is particularly relevant in an 
era marked by theological polarization, as it models a way of learning that is both rooted in 
tradition and open to the Spirit’s fresh movements. 

Peter Hocken’s theology of charismatic learning offers a vital corrective to reductionist 
approaches to Christian education.(P. D. Hocken, 2002) By centering the Holy Spirit’s role, 
emphasizing communal and experiential learning, and integrating spiritual gifts into 
pedagogical practice, he presents a vision that is both theologically profound and practically 
transformative. For educators and theologians, his work invites a reconsideration of how 
Christian learning might more fully reflect the dynamic, life giving work of the Spirit. As the 
church navigates the challenges of the twenty-first century, Hocken’s insights provide a 
roadmap for cultivating a faith that is as deeply informed as it is passionately lived. 

B. Charismatic Pedagogy Model: Integration of Spiritual Experience in the 
Christian Religious Education Curriculum  

At the heart of charismatic pedagogy lies the theological conviction that religious 
education should reflect the holistic nature of biblical faith. The New Testament presents 
numerous examples where teaching and spiritual experience were inseparable - from Jesus' 
pedagogical method that combined instruction with miraculous demonstration to Paul's 
ministry that blended reasoned discourse with manifestations of spiritual power.(Vincent, 
2022) This integrated approach stands in contrast to the Enlightenment-influenced 
educational models that have dominated Western Christian education, which tend to 
prioritize propositional truth over experiential knowing. The charismatic pedagogy model 
challenges this dichotomy by asserting that true Christian formation requires both cognitive 
understanding and personal encounter with God's presence. 

The theoretical framework for this pedagogy draws from three primary sources: 
Pentecostal theology of experience, transformative learning theory, and holistic education 
philosophy. From Pentecostal theology comes the emphasis on the immediacy of God's 
presence and the active work of the Holy Spirit in the learning process.(Bruner, 1997) 
Transformative learning theory, particularly as developed by Jack Mezirow, contributes the 
understanding that significant learning involves not just the accumulation of information but 
the restructuring of meaning perspectives.(Mezirow, 2018) Holistic education philosophy 
provides the foundation for addressing the whole person  mind, spirit, and body - in the 
educational endeavor. The synthesis of these perspectives creates a robust foundation for a 
pedagogy that takes spiritual experience seriously as an educational modality. 

Implementation of charismatic pedagogy requires careful attention to curriculum design 
and instructional methodology.(Education, n.d.) The curriculum must move beyond the 
traditional scope and sequence of biblical and theological content to intentionally create space 
for spiritual experiences. This involves structuring lessons that include not only information 
delivery but also opportunities for prayer, worship, reflection, and the exercise of spiritual 
gifts. For instance, a lesson on the Holy Spirit might begin with biblical and theological 
instruction, transition into a time of prayer for spiritual empowerment, and conclude with 
reflection on personal experiences of the Spirit's work. Such an approach recognizes that 
knowledge about God should naturally lead to encounter with God. 
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The role of the educator in this model shifts significantly from primary information-giver 
to spiritual mentor and facilitator of encounters. Teachers become guides who not only 
impart knowledge but also model spiritual vitality and create environments where students 
can experience God's presence.(Shahjahan, 2004) This requires educators who are both 
theologically trained and spiritually sensitive, capable of discerning the Spirit's movement in 
the learning context. Assessment methods must likewise expand beyond cognitive testing to 
include reflection on spiritual growth and the development of spiritual practices. Portfolios 
documenting prayer experiences, journals recording spiritual insights, and peer evaluations of 
spiritual gifts in operation become valuable tools for holistic evaluation. 

The learning environment itself takes on new importance in charismatic pedagogy. 
Physical spaces should be designed to facilitate both study and worship, with flexibility to 
transition from classroom instruction to prayer gatherings. The temporal structure of lessons 
may need adjustment to allow for unplanned moments of spiritual emphasis when the Spirit's 
presence becomes particularly manifest. This requires educators to maintain both structure 
and flexibility, having clear learning objectives while remaining open to spontaneous spiritual 
dynamics that may redirect the lesson's trajectory toward deeper encounter.(Grace, 2011)  

Potential challenges to implementing charismatic pedagogy merit careful 
consideration.(Resane, 2017) One significant concern involves maintaining theological 
integrity while emphasizing experience. The model must guard against subjectivism by 
ensuring that all spiritual experiences are evaluated according to biblical truth. Another 
challenge lies in assessing spiritual growth, which by its nature resists quantitative 
measurement. Additionally, institutional resistance may emerge from educational systems 
accustomed to more traditional approaches. These challenges suggest the need for gradual 
implementation, thorough teacher training, and clear communication of the theological and 
educational rationale for the model. 

The impact of charismatic pedagogy extends beyond individual spiritual formation to 
influence ecclesial and communal life. Students educated through this model will likely 
approach Scripture with expectation for personal encounter, participate more actively in 
corporate worship, and exercise spiritual gifts with greater confidence. Congregations may 
experience renewal as members integrate their learning with vibrant spiritual 
practice.(Gallagher & Newton, 2009) The model also has potential to bridge the often-divided 
realms of Christian education and spiritual formation, presenting a unified approach to 
discipleship. 

Future research directions could explore the model's effectiveness across different age 
groups, cultural contexts, and denominational settings. Comparative studies with other 
experiential education models would help refine charismatic pedagogy's distinctive 
contributions. Longitudinal research could track the spiritual development of students 
educated through this approach compared to more traditional methods. Theological work 
remains to be done in developing a more robust theology of learning that fully incorporates 
charismatic perspectives. 

The charismatic pedagogy model presented here offers a promising path forward for 
Christian religious education.(Hughes, 2022) By intentionally integrating spiritual experience 
into the curriculum while maintaining rigorous theological content, this approach addresses 
the whole person in the learning process. It provides a framework for education that is both 
intellectually stimulating and spiritually enlivening, potentially leading to deeper faith 
commitment and more vibrant Christian practice. As the church seeks to form disciples in an 
increasingly secular age, pedagogical models that take seriously both the mind and the spirit 
may prove essential for nurturing authentic, transformative Christian faith. 
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C. Contributions and Critiques of Hocken's Pedagogy in the Discourse of 
Contemporary Christian Religious Education  

Hocken's primary contribution lies in his robust pneumatological approach to religious 
education, which addresses a notable gap in traditional pedagogical models. Whereas much 
Christian education has historically emphasized cognitive knowledge transmission or moral 
formation, Hocken recenters the discussion on the transformative work of the Holy Spirit as 
the essential agent of Christian learning.(Wanhalla, Paterson, & Ballantyne, n.d.) His theology 
builds upon the Pentecostal emphasis on spiritual experience while incorporating ecumenical 
sensitivity, creating a framework that values both charismatic encounter and theological 
depth. This synthesis proves particularly valuable in contexts where religious education has 
become overly intellectualized or disconnected from lived spirituality. Hocken demonstrates 
how the Holy Spirit's activity, as described in Scripture and church tradition, should 
fundamentally shape our understanding of how people come to know God and grow in faith. 

The ecumenical dimension of Hocken's pedagogy constitutes another significant 
contribution to contemporary discourse.(P. Hocken, 2012) His work facilitates dialogue 
between charismatic, Catholic, and mainline Protestant educational traditions, suggesting that 
the Spirit's pedagogical work transcends denominational boundaries.(P. D. Hocken, 2002) 
This ecumenical perspective challenges the sectarian tendencies that sometimes limit 
Christian education, proposing instead a vision of learning that draws from the whole church's 
wisdom while remaining open to the Spirit's fresh movements. Hocken's ability to articulate 
charismatic insights in language accessible to various Christian traditions has helped legitimize 
experiential learning within broader theological education circles. His work provides a 
theological foundation for incorporating practices like prayer, worship, and spiritual gifts into 
educational settings that might otherwise view such elements as extracurricular to the learning 
process. 

Hocken's emphasis on the communal nature of Christian learning marks a third major 
contribution.(Kay, 2015) He correctly identifies the individualism plaguing much 
contemporary religious education and offers an alternative vision where learning occurs 
primarily in the context of Christian community. Drawing from New Testament models of 
the early church and later monastic traditions, Hocken presents Christian formation as a 
corporate endeavor where diverse spiritual gifts contribute to the edification of all.(P. D. 
Hocken, 1999) This perspective helps correct the excessive focus on individual achievement 
that characterizes many educational systems, suggesting instead that true spiritual 
understanding emerges through participation in the body of Christ. His work provides 
theological justification for collaborative learning models and underscores the importance of 
creating educational environments that foster authentic Christian community. 

Despite these substantial contributions, Hocken's pedagogical approach has not been 
immune to critique. Some educational theorists argue that his strong emphasis on spiritual 
experience risks undervaluing the cognitive dimensions of faith formation. These critics 
suggest that while Hocken's model effectively counters overly intellectualized approaches, it 
may not provide sufficient tools for critical theological reflection or engagement with complex 
doctrinal questions.(Holm, 1995) The challenge lies in maintaining the necessary balance 
between experience and reflection, between spiritual encounter and theological 
understanding. Some educators worry that an uncritical adoption of Hocken's approach could 
lead to anti-intellectual tendencies or make religious education vulnerable to emotionalism 
and subjectivism. 

Another line of critique concerns the practical implementation of Hocken's pedagogy in 
diverse educational settings. Scholars note that while his theological framework is compelling, 
it remains unclear how to effectively translate his principles into concrete curriculum design 
and assessment methods, particularly in formal academic contexts.(Ford, 2003) The 
spontaneous nature of Spirit-led learning that Hocken advocates may conflict with the 
structured requirements of institutional education systems. Additionally, questions arise about 
how to evaluate spiritual growth objectively, especially in settings that demand measurable 
learning outcomes. These practical challenges suggest that while Hocken's vision is 
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theologically rich, it may require adaptation and supplementary methodological development 
for widespread implementation. 

A third area of critique engages with Hocken's pneumatological focus from a 
Christological perspective. Some theologians argue that his strong emphasis on the Spirit's 
work needs greater integration with the person and work of Christ to maintain proper 
theological balance.(Lovelace, 2020) These critics suggest that an overemphasis on pneumatic 
experience, if not sufficiently Christ-centered, could lead to a form of spiritual enthusiasm 
that lacks anchoring in the historical reality of Christ's life, death, and resurrection. This 
critique invites further reflection on how to maintain the crucial connection between 
Christology and pneumatology in educational practice, ensuring that experiences of the Spirit 
always point learners toward Christ. 

The contemporary relevance of Hocken's pedagogy becomes particularly evident when 
considering current trends in religious education. In an era marked by growing spiritual 
hunger alongside declining institutional religious affiliation, Hocken's integrated approach 
offers a compelling vision for faith formation that addresses both the mind and the spirit.(P. 
Hocken, 2016) His work provides theological resources for engaging a generation that values 
authentic spiritual experience but often distrusts traditional religious structures. At the same 
time, the critiques of his approach highlight areas needing further development, particularly 
regarding theological balance and practical implementation. 

Future engagement with Hocken's pedagogy might focus on several productive areas. 
First, additional work could explore how to more fully integrate his pneumatological insights 
with other theological loci in educational theory. Second, research could investigate concrete 
models for implementing his approach in various contexts, from parish religious education 
programs to theological seminaries. Third, scholars might examine how Hocken's ecumenical 
perspective could foster greater collaboration between different Christian traditions in 
educational endeavors. Finally, his work invites ongoing reflection on how to maintain the 
vital tension between structure and spontaneity in Spirit-led learning environments. 

D. The Implementation of Hocken's Charismatic Pedagogy in a Multicultural 
Context  

At its core, Hocken's approach to Christian education emphasizes experiential learning 
through the Holy Spirit's presence, communal discernment, and the integration of spiritual 
gifts into pedagogical practice.(P. Hocken, 2004) These elements hold particular promise for 
multicultural contexts where traditional, content-heavy religious education models often 
struggle to engage learners across cultural divides. The charismatic emphasis on direct spiritual 
encounter transcends some cultural barriers by appealing to universal human experiences of 
transcendence and transformation. In diverse classrooms, where students may have different 
relationships with propositional theology or institutional religion, Hocken's model offers an 
alternative pathway to spiritual growth that values personal experience alongside doctrinal 
understanding. The participatory nature of charismatic pedagogy with its focus on communal 
learning and shared spiritual practices can create spaces where students from various 
backgrounds contribute their unique perspectives while encountering God together. 

However, the implementation of this pedagogy requires careful cultural adaptation. 
Expressions of charismatic spirituality vary significantly across cultures, affecting how 
students perceive and engage with practices like spontaneous prayer, prophetic ministry, or 
emotional worship. What might be considered a normative expression of spiritual enthusiasm 
in one cultural context could appear disruptive or uncomfortable in another. Educators must 
therefore cultivate cultural intelligence when facilitating charismatic learning experiences, 
creating environments where diverse expressions of spirituality are honored while maintaining 
pedagogical intentionality. This might involve incorporating a wider range of worship styles, 
allowing for varied forms of spiritual participation, and being attentive to how power 
dynamics in multicultural classrooms might influence whose spiritual expressions are 
privileged or marginalized.(Seifert, 2007) 
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The ecumenical dimension of Hocken's thought proves particularly valuable in 
multicultural implementation. His theology recognizes the Spirit's work across Christian 
traditions, providing a framework for honoring diverse theological perspectives within a 
shared learning environment.(P. D. Hocken, 2002) In practice, this means designing curricula 
that draw from multiple worship traditions, discussing spiritual gifts with awareness of 
different denominational understandings, and creating space for students to reflect on how 
their cultural backgrounds shape their experiences of the Spirit. Such an approach not only 
enriches the learning experience but also models Christian unity amid diversity. The challenge 
lies in maintaining theological coherence while avoiding either a homogenized spirituality that 
ignores real differences or an overly relativistic approach that lacks prophetic challenge. 

Practical implementation in multicultural settings also raises questions about assessment 
and outcomes. Hocken's pedagogy values transformative encounters that may resist 
standardized measurement, particularly when cultural differences influence how 
transformation is expressed. Educators must develop evaluation methods that account for 
diverse learning styles and cultural expressions of spiritual growth.(Honigsfeld* & Schiering, 
2004) This might include narrative assessments, portfolio-based reflections, or communal 
discernment processes that recognize varied pathways of faith development. Additionally, the 
role of the teacher shifts in this model from sole authority to facilitator of intercultural 
spiritual dialogue a demanding position that requires both theological formation and cross-
cultural competency. 

Critically, the implementation of Hocken's pedagogy in multicultural contexts must 
address issues of power and representation. Without intentionality, charismatic educational 
practices could inadvertently privilege dominant cultural expressions of spirituality or create 
uncomfortable dynamics for minority students.(Tisdell & Tolliver, 2003) For instance, 
expectations of vocal participation in prayer or emotional expressiveness might alienate 
learners from cultural backgrounds that value more reserved spiritual styles. Effective 
implementation requires creating structures that empower all students to engage according to 
their comfort levels while gently encouraging cross-cultural learning. This balance demands 
ongoing reflection and adaptation from educators committed to both charismatic vitality and 
intercultural sensitivity. 

The potential impact of successfully implementing Hocken's approach in multicultural 
settings is significant.(Sleeter & Owuor, 2011) When students from diverse backgrounds 
encounter God together through shared spiritual practices while honoring their differences, 
it models the reconciling power of the gospel. Such educational experiences can form 
Christians who are both deeply rooted in their own traditions and generously open to learning 
from others a crucial competency in globalized Christianity. Moreover, the multicultural 
classroom becomes a microcosm of the Pentecost event, where the one Spirit empowers 
diverse peoples to witness together to God's work in the world. 

While implementing Hocken's charismatic pedagogy in multicultural contexts presents real 
challenges, it also offers profound opportunities for transformative Christian education. The 
key lies in maintaining the essential charismatic emphasis on the Spirit's active presence while 
making necessary cultural adaptations. This requires educators who are theologically 
grounded, pedagogically skilled, and culturally sensitive able to create learning environments 
where diverse students can genuinely encounter God and one another.(Cooling, 2010) When 
properly contextualized, Hocken's approach can contribute significantly to the development 
of Christian education models that are both spiritually vibrant and culturally inclusive, 
preparing believers for faithful witness in an increasingly interconnected world. Future 
research should explore case studies of such implementations across different cultural 
contexts to further refine this promising educational paradigm. 

4. Conclusions 

Peter Hocken's Pentecostal-Charismatic pedagogy offers a transformative approach to 
Christian religious education by recentering the learning process on the active work of the 
Holy Spirit. His model challenges traditional didactic methods by emphasizing experiential 
encounter, communal discernment, and the integration of spiritual gifts into educational 
practice. While maintaining strong theological foundations, Hocken's approach addresses the 
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limitations of purely cognitive religious instruction by fostering holistic formation that 
engages mind, spirit, and community. The ecumenical sensitivity of his pedagogy allows for 
cross-denominational application, though implementation requires careful cultural 
contextualization. Despite critiques regarding potential overemphasis on experience at the 
expense of doctrinal depth, Hocken's contributions significantly enrich contemporary 
Christian education discourse. His work provides a vital framework for developing 
pedagogical models that balance charismatic vitality with theological substance, ultimately 
aiming to form disciples capable of both deep reflection and dynamic spiritual witness. As 
Christian education continues to evolve in diverse global contexts, Hocken's insights remain 
particularly relevant for those seeking to cultivate authentic, Spirit-led faith formation. 

 

References 

[1] Adogame, “Pentecostal and charismatic movements in a global perspective,” The New Blackwell Companion to the 

Sociology of Religion, pp. 498–518, 2010. 

[2] Anderson, “Pentecostal-charismatic spirituality and theological education in Europe from a global perspective,” Penteco 

Studies, vol. 3, pp. 1–15, 2004. 

[3] Honigsfeld and M. Schiering, “Diverse approaches to the diversity of learning styles in teacher education,” Educational 

Psychology, vol. 24, no. 4, pp. 487–507, 2004. 

[4] Wanhalla, L. Paterson, and T. Ballantyne, Indigenous Textual Cultures, n.d. 

[5] B. Johns, Pentecostal Formation: A Pedagogy Among the Oppressed, vol. 2. Wipf and Stock Publishers, 2010. 

[6] E. Sleeter and J. Owuor, “Research on the impact of teacher preparation to teach diverse students: The research we have and 

the research we need,” Action in Teacher Education, vol. 33, no. 5–6, pp. 524–536, 2011. 

[7] Education, “Pentecostal and charismatic education,” n.d. 

[8] Plantinga, Engaging God’s World: A Christian Vision of Faith, Learning, and Living. Wm. B. Eerdmans Publishing, 2002. 

[9] A. Hume, “The early Christian community: A narrative analysis of Acts 2:41–47 and 4:32–35,” 2011. 

[10] E. Miller and T. Yamamori, Global Pentecostalism: The New Face of Christian Social Engagement. Univ. of California Press, 

2007. 

[11] Fowler and J. Musgrave, “Embracing Christian values: Positive relationships and academic achievement in higher 

education,” Diligentia: Journal of Theology and Christian Education, vol. 6, no. 3, pp. 81–108, 2024. 

[12] A. Idowu, “Using the world to change the church and the church to change the world: A provocative argument using Romans 

12:1–2,” Pharos Journal of Theology, no. 101, 2020. 

[13] J. Tisdell and D. E. Tolliver, “Claiming a sacred face: The role of spirituality and cultural identity in transformative adult 

higher education,” Journal of Transformative Education, vol. 1, no. 4, pp. 368–392, 2003. 

[14] D. Bruner, A Theology of the Holy Spirit: The Pentecostal Experience and the New Testament Witness. Wipf and Stock 

Publishers, 1997. 

[15] Grace, “Learning as a path, not a goal: Contemplative pedagogy–its principles and practices,” Teaching Theology & Religion, 

vol. 14, no. 2, pp. 99–124, 2011. 

[16] J. B. Lee, “Pentecostal type distinctives and Korean Protestant church growth,” Ph.D. dissertation, Fuller Theological 

Seminary, School of World Mission, 1986. 

[17] J. Creemers, “Theological dialogue with classical Pentecostals,” 2015. 

[18] J. Mezirow, “Transformative learning theory,” in Contemporary Theories of Learning, pp. 114–128. Routledge, 2018. 

[19] K. R. Hughes, Teaching for Spiritual Formation: A Patristic Approach to Christian Education in a Convulsed Age. Wipf and 

Stock Publishers, 2022. 

[20] K. T. Resane, “Commercialisation of theological education as a challenge in the Neo-Pentecostal Charismatic churches,” 

HTS: Theological Studies, vol. 73, no. 3, pp. 1–7, 2017. 



International Journal of Christian Education and Philosophical Inquiry 2025 , vol. 2, no. 3, Majesty, et al. 86 of 86 

 

[21] L. Ford, A Curriculum Design Manual for Theological Education. Wipf and Stock Publishers, 2003. 

[22] L. M. Hess, “Formation in the worlds of theological education: Moving from ‘what’ to ‘how’,” Teaching Theology & 

Religion, vol. 11, no. 1, pp. 14–23, 2008. 

[23] M. Hobe, “A comparative study of Pentecostal and non–Pentecostal theological education in South Africa: Spirituality and 

academic theology,” International Journal of Research and Innovation in Social Science, vol. 8, no. 8, pp. 3616–3630, 2024. 

[24] P. D. Hocken, “Charismatic movement,” The New International Dictionary of Pentecostal and Charismatic Movements, pp. 

477–519, 2002. 

[25] P. D. Hocken, “Church and streams: Towards a new model?” Exchange, vol. 28, no. 1, pp. 2–23, 1999. 

[26] P. D. Hocken, The Glory and the Shame: Reflections on the 20th-century Outpouring of the Holy Spirit. Wipf and Stock 

Publishers, 2021. 

[27] P. Hocken, “An emerging Pentecostal ecumenism?” One in Christ, vol. 46, no. 2, 2012. 

[28] P. Hocken, “Christian unity? The opportunities and challenges raised by the Pentecostal and charismatic movements,” 

Transformation, vol. 27, no. 3, pp. 162–168, 2010. 

[29] P. Hocken, “The impact of the charismatic movement on the Roman Catholic Church,” Journal of Beliefs & Values, vol. 25, 

no. 2, pp. 205–216, 2004. 

[30] P. Hocken, The Challenges of the Pentecostal, Charismatic and Messianic Jewish Movements: The Tensions of the Spirit. 

Routledge, 2016. 

[31] R. A. Shahjahan, “Centering spirituality in the academy: Toward a transformative way of teaching and learning,” Journal of 

Transformative Education, vol. 2, no. 4, pp. 294–312, 2004. 

[32] R. F. Lovelace, Dynamics of Spiritual Life: An Evangelical Theology of Renewal. InterVarsity Press, 2020. 

[33] R. Holm, “A paradigmatic analysis of authority within Pentecostalism,” 1995. 

[34] S. H. Matthaei and N. R. Howell, Proleptic Pedagogy: Theological Education Anticipating the Future. Wipf and Stock 

Publishers, 2014. 

[35] S. K. Gallagher and C. Newton, “Defining spiritual growth: Congregations, community, and connectedness,” Sociology of 

Religion, vol. 70, no. 3, pp. 232–261, 2009. 

[36] T. B. Sales, An Emancipatory Pedagogy of Jesus: Toward a Decolonizing Epistemology of Education and Theology. 

Rowman & Littlefield, 2021. 

[37] T. Cooling, Doing God in Education. Theos, 2010. 

[38] T. Seifert, “Understanding Christian privilege: Managing the tensions of spiritual plurality,” About Campus, vol. 12, no. 2, 

pp. 10–17, 2007. 

[39] V. Kärkkäinen, “‘Othering’ with grace and courage: Reflections on the dynamic tension between mutuality and 

incommensurability,” The Ecumenical Review, vol. 72, no. 5, pp. 710–719, 2020. 

[40] W. K. Kay, “Peter Hocken: His life and work,” Pneuma, vol. 37, no. 1, pp. 82–110, 2015. 

[41] Y. Vincent, A Biblical Theology of Teaching in the New Testament Faith Community. Assemblies of God Theological 

Seminary, 2022. 


