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Abstract. Multicultural education in Indonesia is an important approach to creating an inclusive and harmonious
society, considering the ethnic, cultural, and religious diversity that exists in the country. This research aims to
explore the dynamics of multicultural education, the challenges faced in its implementation, and provide
recommendations for educational policies and practices. The method used is library research, with thematic
analysis of various relevant literature. Key findings suggest that while multicultural education has great potential
to build tolerance and mutual understanding, its implementation is still hampered by a lack of understanding
among educators and limited resources. Concrete examples of multicultural educational practices in some schools
show that with the right approach, this education can have a positive impact on student attitudes. The resulting
recommendations include improved training for teachers, curriculum revision, and collaboration with the
community. The study also identified the need for further studies to explore the long-term impact of multicultural
education and its comparison with practices in other countries. By overcoming the existing challenges, it is hoped
that multicultural education can be implemented more widely and have a positive impact on future generations
in Indonesia.
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1. INTRODUCTION

Multicultural education in Indonesia is very important considering that this country
is one of the countries with the richest ethnic, cultural, and religious diversity in the world.
With more than 300 ethnic groups and more than 700 languages spoken, Indonesia faces the
unique challenge of creating an inclusive and inclusive education system that respects
diversity Saliman et al. (2014). Multicultural education serves to instill the values of
tolerance, mutual respect, and intercultural understanding among students, which are
indispensable to maintain the unity and unity of the nation (Fajrussalam et al., 2020;
Windayani, 2024). In this context, multicultural education not only plays a role in the
development of individual character, but also in building a harmonious and just society.

However, the implementation of multicultural education in Indonesia is not without
challenges. One of the main problems is the lack of understanding and awareness among
educators about the importance of multicultural education (Arifin, 2013). Many teachers
have not been trained to integrate multicultural values in their curriculum, so the education
provided often does not reflect the diversity that exists in society (Aulia & Paryanti, 2020).
In addition, there are also structural challenges, such as a curriculum that does not fully
support multicultural education and a lack of adequate resources to support the

implementation of multicultural education programs in schools (Ys & Julina, 2020; Samsuri
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& Marzuki, 2016). This causes multicultural education to often be neglected and not receive
the attention it deserves in the formal education system.

The purpose of this study is to explore the dynamics of multicultural education in
Indonesia, as well as to identify the challenges and opportunities that exist in its
implementation. This research also aims to provide recommendations for the development
of more effective and sustainable multicultural education in Indonesia. By understanding the
various aspects of multicultural education, it is hoped that this research can make a positive
contribution to educators, policy makers, and the wider community in creating a more
inclusive educational environment that respects diversity (Mauharir et al., 2022; Mania,
2010).

The benefits of this research are very broad. First, the results of this research are
expected to be a reference for the development of a curriculum that is more responsive to
the needs of cultural diversity in Indonesia. Second, this research can also provide insights
for teachers and educators about effective strategies in implementing multicultural education
in the classroom (Ahmad & Mahmudah, 2022). In addition, this research is expected to
encourage collaboration between schools, parents, and the community in supporting
multicultural education, so as to create a conducive learning environment for all students,
regardless of their cultural and ethnic background (Hidayat et al., 2020; Arifin, 2021).

Thus, multicultural education in Indonesia is not only a necessity, but also a strategic
step in building a tolerant and respectful national character. Through this research, it is hoped
that a deeper understanding of the importance of multicultural education and how to

implement it effectively in the context of education in Indonesia will emerge.

. LITERATURE REVIEW

A. Basic Concepts of Multicultural Education

Multicultural education is an educational approach designed to appreciate and
celebrate cultural, ethnic, and religious diversity in society. This concept focuses on
developing understanding and respect for differences, as well as encouraging attitudes of
tolerance and mutual respect among individuals from different backgrounds (Windayani
(2024)Mahardika, 2020). In the Indonesian context, multicultural education is very
relevant considering that the country consists of various different ethnicities, languages,
and religions. Multicultural education not only aims to teach students about diversity, but
also to equip them with the social skills necessary to interact effectively in a pluralistic

society (Satori, 2018; Fadhilah, 2024).
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Multicultural education can be implemented through various methods and
strategies, including integrating multicultural content in the curriculum, using inclusive
learning approaches, and developing a school environment that supports diversity (Nur et
al., 2022; Cahyaningtias, 2023). Thus, multicultural education is expected to create a safe
and comfortable learning atmosphere for all students, as well as reduce the potential for
conflicts that may arise due to cultural and religious differences (Rudianto, 2023;
Ngalimun et al., 2022).

. Philosophical, Sociological, and Pedagogical Foundations of Multicultural
Education

Multicultural education has a strong philosophical foundation, rooted in human
values and social justice. This philosophy emphasizes the importance of recognizing the
human rights and dignity of every individual, regardless of their cultural, ethnic, or
religious background (Anwar, 2024; Purnama, 2021). In this context, multicultural
education serves as a tool to build awareness of diversity and encourage individuals to
contribute to creating a harmonious and inclusive society.

Sociologically, multicultural education plays a role in building social cohesion in
a diverse society. By teaching students to respect differences and understand the
perspectives of others, multicultural education can reduce prejudices and stereotypes that
are often the cause of social conflict (Hidayat et al., 2020; Abdiyah, 2021). In addition,
multicultural education also serves to strengthen national identity by emphasizing the
importance of unity in diversity, in accordance with the motto "Bhinneka Tunggal Ika"
which is the basis of national and state life in Indonesia (Rahman & Nuryana, 2019;
Munjiat et al., 2023).

From a pedagogical perspective, multicultural education demands an innovative
and responsive approach to student needs. Learning methods should be designed to
encourage active participation of students, as well as provide space for them to share their
personal experiences and perspectives (Najmina, 2018; Anggraini et al., 2022). This
approach not only improves students' understanding of diversity, but it also helps them
develop the social skills necessary to interact with people from different backgrounds.

. The Relevance of Multicultural Education in Indonesia

The relevance of multicultural education in Indonesia is very clear, considering
the diversity of cultures, religions, and tribes that exist in this country. Indonesia is home
to more than 300 ethnic groups and more than 700 languages, which creates its own

challenges in creating an inclusive and respectful education system (Octaviani, 2013;
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Soekmono, 2017). In this context, multicultural education serves as a bridge to overcome
differences and create constructive intercultural dialogue.

Multicultural education is also very important in the context of globalization,
where intercultural interaction is increasing. By providing a better understanding of
diversity, multicultural education can help students develop an open and tolerant attitude
towards differences, as well as prepare them to face the challenges of an increasingly
complex world (Soekmono & Ningtyas, 2020; Peter, 2022). In addition, multicultural
education can contribute to the reduction of social conflicts that are often triggered by
ignorance of other cultures and religions (Muthohar, 2022; Purnomo, 2023).

In its implementation, multicultural education in Indonesia must consider the local
context and local cultural wisdom. By integrating local values into the curriculum and
educational practices, it is hoped that multicultural education can be more relevant and
effective in building awareness of diversity among students (Arfa, 2022; Fatimah et al.,
2021). Through this approach, multicultural education is not only a tool to teach tolerance,
but also a means to strengthen national identity and build a more inclusive and

harmonious society.

METHODS

This study uses a qualitative approach with the library research method. This
approach was chosen because it aims to collect, analyze, and interpret existing information
in the form of literature, articles, books, and documents related to multicultural education in
Indonesia. Using this method, researchers can explore various perspectives and findings that
have existed before, as well as identify gaps in existing research (Mahardika, 2020; Nugraha,
2020). The research design used is descriptive, which aims to provide a clear and systematic
picture of the phenomenon of multicultural education in Indonesia. In this context, the
researcher will analyze various literature sources to describe the concepts, challenges, and
practices of multicultural education in various educational institutions in Indonesia
(Zamzami, 2021; Nakaya, 2018). This design allows researchers to present comprehensive
and structured information regarding the topic being researched.

The data source in this study is secondary data obtained from various relevant
literature. This secondary data includes books, journal articles, research reports, and policy
documents related to multicultural education. Researchers will collect these sources from
libraries, online databases, and other academic sources (Najmina, 2018; Hartinah, 2023). By

using secondary data sources, researchers can access information that has been researched
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and published by experts in the field of education and multiculturalism. The data collection
technique is carried out through literature study. Researchers will search and collect
information from various sources relevant to the topic of multicultural education. This
process includes searching for literature through academic databases, university libraries,
and other online sources with keywords such as "multicultural education", "tolerance",
"cultural diversity", and "Indonesia". After that, a selection of sources is carried out to select
the most relevant and quality literature based on criteria such as relevance, credibility, and
contribution to the understanding of multicultural education. The selected data are then
organized based on relevant themes or topics, such as the basic concepts of multicultural
education, implementation challenges, and best practices in multicultural education in
Indonesia (Anggraini et al., 2022; Suri & Chandra, 2021).

Data analysis was carried out with a thematic approach. Researchers will identify the
main themes that emerge from the literature that has been collected. The analysis process
includes data reduction, where researchers filter relevant information from each source and
group the data based on a predetermined theme, as well as eliminate irrelevant information.
Furthermore, the data that has been reduced are grouped into appropriate categories, such as
challenges in multicultural education, implementation strategies, and the impact of
multicultural education on students. Finally, the researcher interprets the data that has been
analyzed to draw conclusions and provide recommendations related to the development of
multicultural education in Indonesia (Efendi & Lien, 2021; Arfa, 2022). With this systematic
research method, it is hoped that this research can make a significant contribution to the
understanding and development of multicultural education in Indonesia, as well as provide
insights for educators and policymakers in creating a more inclusive and inclusive

educational environment that respects diversity.

. RESULTS
A. Key Findings Related to the Dynamics of Multicultural Education in Indonesia
Multicultural education in Indonesia shows complex and diverse dynamics,
reflecting the cultural, religious, and ethnic diversity that exists in society. The main
findings of this study show that multicultural education serves as a tool to build tolerance
and mutual understanding among students from different backgrounds Abdiyah
(2021)Mahardika, 2020). In this context, multicultural education does not only focus on
teaching about differences, but also on the development of character and social values

that support national integration (Fadhilah, 2024; Munjiat et al., 2023).



6

Dynamics of Multicultural Education in Indonesia

However, the implementation of multicultural education in Indonesia still faces
various challenges. One of the main challenges is the lack of understanding and awareness
among educators regarding the importance of multicultural education. Many teachers
have not been trained to integrate multicultural values in their curriculum, so the
education provided often does not reflect the diversity that exists in society (Anggraini et
al., 2022; Ngalimun et al., 2022). In addition, there are also structural challenges, such as
a curriculum that does not fully support multicultural education and limited resources to
support the implementation of multicultural education programs in schools (Windayani,

2024; Fatimah et al., 2021).

. Relevant Concrete Cases or Examples

One concrete example of the implementation of multicultural education can be
seen at SMP Negeri 30 Semarang, which implements multicultural education in Social
Sciences (IPS) learning. Research conducted in this school shows that multicultural
education is integrated into learning planning, where teachers design activities that
encourage students to understand and appreciate the cultural and religious differences
around them (Herpanda & S, 2022; Soekmono, 2017). For example, in learning about
history, students are invited to learn about various cultures in Indonesia, as well as how
the history of each culture contributes to the formation of national identity.

In addition, at the Cirebon Islamic Boarding School, multicultural education is
also implemented through direct interaction between students and the surrounding
community. Although it is not written, multicultural education in this pesantren is carried
out through social and cultural activities involving students and the community, so that
they can get along and socialize well (Soekmono & Ningtyas, 2020; Hidayat et al., 2020).
This approach shows that multicultural education can be carried out not only in the
classroom, but also through social interaction outside the formal educational

environment.

. Overview of Implementation in Schools or Educational Institutions

The implementation of multicultural education in Indonesian schools varies,
depending on the local context and policies implemented. In some schools, such as in
Jakarta and Yogyakarta, multicultural education has been integrated into the formal
curriculum, with an emphasis on teaching the values of tolerance and respect for
differences (Arfa, 2022; Anwar, 2024). These schools often hold extracurricular activities
related to culture, such as cultural festivals, student exchanges, and discussions on

relevant social issues.
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However, in other areas, especially in remote areas, the implementation of
multicultural education is still limited. Many schools do not have adequate resources to
support multicultural education, such as books and teaching materials that reflect cultural
diversity (Mudana, 2019; Satori, 2018). In addition, the lack of training for teachers in
teaching multicultural education is also a significant obstacle. This causes multicultural
education to often be neglected and not receive the attention it deserves in the formal
education system.

In this context, it is important to develop more effective strategies to support the
implementation of multicultural education throughout Indonesia. One of the strategies
that can be implemented is to increase training for teachers on multicultural education, so
that they can be better prepared to integrate multicultural values in their teaching (Sarnita,
2023; Ambarudin, 2016). In addition, collaboration between schools, parents, and the
community is also very important to create an inclusive and supportive educational
environment.

Overall, multicultural education in Indonesia has great potential to build a more
tolerant and harmonious society. By overcoming existing challenges and developing
more effective strategies, it is hoped that multicultural education can be implemented
more widely and have a positive impact on future generations (Marjuki, 2023;

Cahyaningtias, 2023).

5. DISCUSSION
A. Interpretation of Results in the Context of Multicultural Education

The results of the study show that multicultural education in Indonesia has great
potential to build tolerance and mutual understanding among students from different
backgrounds. Multicultural education serves not only as a tool to teach students about
diversity, but also as a means to develop social characters and values that support national
integration (Hahl & Lofstrom (2016)Wihardit, 2010). In this context, multicultural
education can be seen as an effort to create a more inclusive and harmonious society,
where every individual is valued and accepted, regardless of their cultural, religious, or
ethnic differences.

However, the challenges faced in the implementation of multicultural education
are quite significant. The lack of understanding and awareness among educators regarding
the importance of multicultural education is one of the main obstacles. Many teachers

have not been trained to integrate multicultural values in their curriculum, so the
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education provided often does not reflect the diversity that exists in society (Durmus &
Korkmaz, 2023; BELDAG, 2018). This indicates the need for training and professional
development for teachers to improve their competence in teaching multicultural

education.

. Challenges and Opportunities

Other challenges faced are the lack of structural support in the education system,
such as a curriculum that has not fully supported multicultural education and limited
adequate resources (Shin et al., 2021; Abduh, 2023). However, behind these challenges,
there is a significant opportunity to develop multicultural education in Indonesia. One
such opportunity is the increasing awareness of the importance of multicultural education
in the context of globalization and increasing intercultural interaction (Topcu & Torres,
2018; Wihardit, 2010).

Schools that have successfully implemented multicultural education show that
with the right approach, multicultural education can have a positive impact on student
attitudes and behaviors. For example, in some schools in Jakarta and Yogyakarta,
multicultural education has been integrated into the formal curriculum, with an emphasis
on teaching the values of tolerance and respect for differences (Aslan, 2019; Elemam,
2023). This shows that there is potential to expand the implementation of multicultural

education throughout Indonesia if the right support is provided.

. Comparison with Other Literature or Research

Comparison with other literature shows that the challenges faced in multicultural
education are not unique to Indonesia. Research in other countries, such as Turkey and
South Korea, also shows that the lack of training for teachers and structural support in
education systems is an obstacle to the implementation of multicultural education (Banks,
2015; Salako & Ojeyibi, 2019). On the other hand, the study also shows that when
multicultural education is well implemented, the results can improve students'
understanding of diversity and reduce prejudice (BASARIR> et al., 2014; Premier &
Miller, 2010). This is in line with the findings of this study which shows that multicultural

education can contribute to the formation of more tolerant and inclusive student character.

. Practical Implications for Educational Policy or Practice

The practical implications of these findings suggest that there is an urgent need to
develop educational policies and practices that support multicultural education. First,
there needs to be increased training and professional development for teachers to improve

their understanding of multicultural education and how to integrate it in their teaching
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(Kaya, 2014; Kim & Kim, 2023). Second, the national education curriculum needs to be
revised to include a stronger multicultural education component, so that students can learn
about cultural diversity and the values of tolerance from an early age (Gong, 2017;
Aricindy, 2023).

Third, collaboration between schools, parents, and the community is essential to
create an inclusive educational environment. Involving parents and the community in
multicultural educational activities can help strengthen understanding and appreciation of
diversity among students (Kim, 2013; Ancho & Park, 2023). Thus, multicultural
education is not only the responsibility of schools, but also a shared responsibility that
involves all elements of society.

Overall, multicultural education in Indonesia has great potential to build a more
tolerant and harmonious society. By overcoming existing challenges and taking
advantage of the available opportunities, it is hoped that multicultural education can be
implemented more widely and have a positive impact on future generations (Gay, 2020;

Jashari, 2012).

6. CONCLUSION

Multicultural education in Indonesia has a very important role in building a
harmonious and inclusive society. The main findings of this study show that multicultural
education not only serves to teach students about diversity, but also to develop attitudes of
tolerance and mutual respect among individuals from different backgrounds. By integrating
multicultural values in the curriculum, education can help reduce prejudice and stereotypes,
as well as create a safe and comfortable learning environment for all students.

However, the implementation of multicultural education in Indonesia still faces
various challenges, including lack of understanding among educators, limited resources, and
a curriculum that does not fully support multicultural education. Therefore, it is important to
develop more effective educational policies and practices to support multicultural education
throughout Indonesia (Sariyatun, 2024; Nurman et al., 2022).

A. Recommendations for Multicultural Education Policy or Implementation
Based on the findings of the study, several recommendations can be put forward
to improve the implementation of multicultural education in Indonesia:
1. Improving Training for Teachers: Governments and educational institutions need to
provide adequate training for teachers on multicultural education. This training should

include effective teaching strategies and how to integrate multicultural values in the
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curriculum ("Implementing Multiliteracies Pedagogy: How do the Students Respond

to Multicultural Literature?", 2024; Nadlir, 2016).

. Curriculum Revision: The national education curriculum needs to be revised to include

a stronger multicultural education component. This includes teaching about the history
and culture of various ethnicities in Indonesia, as well as values of tolerance and

respect for differences (Cherng & Davis, 2017; Hartinah, 2023).

. Collaboration with the Community: Schools must involve parents and the community

in multicultural educational activities. This can be done through programs that involve
the community, such as cultural festivals, discussions, and social activities that

encourage intercultural interaction (Baharun & Awwaliyah, 2017; Nurjaman, 2021).

. Resource Development: The provision of adequate resources, such as books and

teaching materials that reflect cultural diversity, is essential for supporting
multicultural education. Governments and educational institutions must work together
to develop and distribute relevant educational materials (Kirac et al., 2022; Elemam,

2023).

. Prospects for Further Research

Further research is needed to explore various aspects of multicultural education in

Indonesia. Some of the areas that can be used as the focus of research include:

1.

Case Studies in Various Regions: Further research can be conducted to examine the
implementation of multicultural education in various regions in Indonesia, especially
in remote areas that may have different challenges and opportunities (Suryaman &

Suharyanto, 2020; Sultan et al., 2020).

. Long-Term Impact: Longitudinal research can be conducted to evaluate the long-term

impact of multicultural education on student attitudes and behaviors, as well as how

this education affects social cohesion in society (Kim, 2014; Pratiwi, 2024).

. International Comparison: Research comparing multicultural education practices in

Indonesia with other countries can provide valuable insights into effective strategies
and challenges faced in the implementation of multicultural education (Rachmawati,

2015; Suri & Chandra, 2021).

. Development of Educational Models: Research can be focused on developing more

effective multicultural education models, including community-based approaches and
the use of technology in multicultural education (Kusumaningrum & Wahyono, 2019;

Doucette et al., 2021).
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By overcoming existing challenges and taking advantage of the available
opportunities, it is hoped that multicultural education can be implemented more widely
and have a positive impact on future generations in Indonesia. Through joint efforts, we
can create a more tolerant, inclusive, and harmonious society (Albar, 2024; Patras et al.,

2022).

7. LIMITATION
This study has several limitations that need to be considered to understand the context
and the results obtained. These limitations can affect the generalization of the findings and
recommendations given. Here are some of the limitations identified in this study:

1. Limited Data Sources: This research uses the library research method, which means that
all data and information obtained comes from existing literature. While the literature used
includes a variety of relevant sources, it is possible that some important perspectives or
findings are not represented. For example, this study did not include direct interviews
with students or teachers, which could provide more in-depth insights into their
experiences in multicultural education Lee et al. (2020)Akhiruddin et al., 2021).

2. Geographic Focus: This study does not cover all regions in Indonesia, so the findings may
not fully reflect conditions across countries. Some regions may have different challenges
and opportunities in the implementation of multicultural education, depending on the
local social, cultural, and economic context. Therefore, the results of this study are more
relevant for certain contexts and may not be generalized to the whole of Indonesia (Yang,
2024; Durmus & Korkmaz, 2023).

3. Limitations in Analysis: Although data analysis is carried out with a thematic approach,
it is possible that some themes or patterns that emerge from the literature are not identified
or analyzed in depth. This can result in the loss of important nuances in the understanding
of multicultural education and the challenges it faces. In addition, the interpretation of
results can be influenced by the bias of researchers in selecting and analyzing existing
literature (Schachner et al., 2017; Dikici, 2021).

4. Time and Resource Limitations: The research was conducted within the constraints of
limited time and resources, which could affect the depth of analysis and the scope of the
literature reviewed. With more time and resources, the study can be expanded to include
more sources and perspectives, as well as conduct a more comprehensive analysis

(Watson et al., 2011; Aricindy, 2023).
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5. Changing Social and Policy Contexts: Multicultural education in Indonesia is a dynamic
field and is influenced by social, political, and policy changes. The findings of this study
may not be entirely relevant if there are significant changes in educational policy or social
context that occur after this study is conducted. Therefore, it is important to continue to
monitor developments in multicultural education and conduct further research to
understand their impact (Qian et al., 2020; Aricindy et al., 2023).

6. Limitations in Impact Measurement: This study does not measure the direct impact of
multicultural education on student attitudes and behaviors. While there is evidence that
multicultural education can increase tolerance and respect for differences, more research
is needed to evaluate the long-term impact of this education on students and society as a
whole (Gilani et al., 2020; Topcu & Torres, 2018).

Taking these limitations into account, it is hoped that this study can provide useful
insights into multicultural education in Indonesia, while encouraging further research to

address existing limitations and deepen understanding of this topic.
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